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RESUMO: O presente trabalho constitui 
XPD� SHVTXLVD� ELEOLRJUiÀFD� VREUH� D� WHRULD� GH�
9LJRWVNL� ������ ²� ������� FRQVLGHUDQGR� VHXV�
principais conceitos sobre desenvolvimento 
e aprendizagem no contexto do Atendimento 
(GXFDFLRQDO� (VSHFLDOL]DGR� �$((��� DR� DOXQR�
com GHÀFLrQFLD� LQWHOHFWXDO�� 2� REMHWLYR� GR�
estudo é demonstrar através dos conceitos de 
9LJRWVNL�� R� UHFRQKHFLPHQWR� GDV� KDELOLGDGHV�
H� SRWHQFLDOLGDGHV� GR� DOXQR�� LQGHSHQGHQWH� GH�
OLPLWDo}HV� ELROyJLFDV� H� VRFLDLV�� $WUDYpV� GD�
PHWRGRORJLD�GH�QDWXUH]D�H[SORUDWyULD�� R�HVWXGR�
buscou trazer à tona conceitos relevantes 
no campo educacional e no atendimento ao 
aluno com GHÀFLrQFLD� LQWHOHFWXDO�� 3HUFHEH�VH�

D� LPSRUWkQFLD� GRV� FRQFHLWRV� FRPR� D� =RQD� GH�
'HVHQYROYLPHQWR�3UR[LPDO��='3���RV�SURFHVVRV�
GD� PHGLDomR� SHGDJyJLFD�� DOpP� GD� VXD� YLVmR�
VyFLR�KLVWyULFD� GR� GHVHQYROYLPHQWR� KXPDQR��
especialmente no campo educacional do AEE. 
PALAVRAS - CHAVE: 'HÀFLrQFLD� ,QWHOHFWXDO��
0HGLDomR��=RQD�GH�'HVHQYROYLPHQWR�3UR[LPDO�

VIGOTSKI'S THEORY (1896 - 1934): 
0$,1�&21&(376�$1'�,03/,&$7,216�
)25�$1�('8&$7,21$/�352-(&7�

FOR CHILDREN WITH INTELLECTUAL 
DISABILITIES

ABSTRACT: The present work constitutes a 
bibliographical research on the theory of Vigotski 
������ �� ������� FRQVLGHULQJ� KLV� PDLQ� FRQFHSWV�
about development and learning in the context 
RI� 6SHFLDOL]HG� (GXFDWLRQDO� 6HUYLFH� �$((���
to students with intellectual disabilities. The 
REMHFWLYH�RI�WKH�VWXG\�LV�WR�GHPRQVWUDWH��WKURXJK�
WKH� FRQFHSWV� RI� 9LJRWVNL�� WKH� UHFRJQLWLRQ� RI� WKH�
VWXGHQW
V� DELOLWLHV� DQG� SRWHQWLDO�� UHJDUGOHVV� RI�
biological and social limitations. Through an 
H[SORUDWRU\� PHWKRGRORJ\�� WKH� VWXG\� VRXJKW� WR�
bring to light relevant concepts in the educational 
ÀHOG� DQG� LQ� DVVLVWLQJ� VWXGHQWV� ZLWK� LQWHOOHFWXDO�
disabilities. The importance of concepts such 
DV� WKH� =RQH� RI� 3UR[LPDO� 'HYHORSPHQW� �=3'���
WKH� SURFHVVHV� RI� SHGDJRJLFDO� PHGLDWLRQ�� LQ�
addition to its socio-historical vision of human 
GHYHORSPHQW�� HVSHFLDOO\� LQ� WKH�HGXFDWLRQDO� ÀHOG�
RI�$((��LV�SHUFHLYHG�
KEYWORDS: Intellectual Disability. Mediation. 
3UR[LPDO�'HYHORSPHQW�=RQH�
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1 |  INTRODUÇÃO
Os estudos hoje demonstram que a noção de desenvolvimento está atrelada a um 

FRQWtQXR�GH�HYROXomR�H�QmR�DSHQDV�HP�XPD�GLPHQVmR�VRPHQWH��PDV�HP�GLYHUVRV�FDPSRV�
GD�H[LVWrQFLD� KXPDQD�� FRPR�� DIHWLYR�� FRJQLWLYR�� VRFLDO� H�PRWRU��(VVD�HYROXomR� FRQWtQXD�
QmR�VHULD�GHWHUPLQDGD�DSHQDV�SRU�SURFHVVRV�GH�PDWXUDomR�ELROyJLFRV�RX�JHQpWLFRV��PDV�
HP�DOJR�PXLWR�PDLV�DPSOR�TXH�HQYROYH�D�FXOWXUD��D�VRFLHGDGH�H�LQWHUDo}HV��RX�VHMD��R�PHLR�
VRFLDO�WRUQD�VH�XP�IDWRU�GH�H[WUHPD�LPSRUWkQFLD�QR�GHVHQYROYLPHQWR�KXPDQR�

No campo da HGXFDomR��HVSHFLÀFDPHQWH�DRV�DOXQRV��S~EOLFR�GD�(GXFDomR�(VSHFLDO��
RV�FRQFHLWRV�GH�9LJRWVNL��������H�VXD�WHRULD�VyFLR�KLVWyULFD�GR�GHVHQYROYLPHQWR�KXPDQR��
DÀUPDP�

6NB� DSJBOÎB� EFmDJFOUF� SFQSFTFOUB� VN� UJQP� EF� EFTFOWPMWJNFOUP�
RVBMJUBUJWBNFOUF�EJGFSFOUF�F�ÞOJDP��4F�VNB�DSJBOÎB�DFHB�PV�TVSEB�BUJOHF�P�
NFTNP�OÓWFM�EF�EFTFOWPMWJNFOUP�EF�VNB�DSJBOÎB�OPSNBM
�FMB�P�GB[�EF�PVUSB�
NBOFJSB
�QPS�PVUSPT�NFJPT��F
�QBSB�P�QFEBHPHP
�Ï�QBSUJDVMBSNFOUF�JNQPSUBOUF�
FTUBS�DJFOUF�EB�TJOHVMBSJEBEF�EFTUF�DBNJOIP�QFMP�RVBM�EFWFSÈ�HVJBS�B�DSJBOÎB��
Essa singularidade transforma o negativo da EFmDJÐODJB� OP� QPTJUJWP� EB�
DPNQFOTBÎÍP��	7*(054,*
�����


No paradigma da (GXFDomR� ,QFOXVLYD�� R� DWHQGLPHQWR� DR� DOXQR� FRP� GHÀFLrQFLD�
LQWHOHFWXDO�� HVWi� PXLWR� UHODFLRQDGR� DRV� HVWXGRV� GH� 9LJRWVNL�� SDUD� HOH�� WRGRV� RV� DOXQRV�
podem aprender e se desenvolver. Sendo que o foco deve estar nas potencialidades e não 
nas limitações do indivíduo. 

Quando falamos em GHÀFLrQFLD�LQWHOHFWXDO��QmR�SRGHPRV�GHL[DU�GH�FLWDU�RV�HVWXGRV�
que a Associação Americana de 'HÀFLrQFLD�,QWHOHFWXDO��$$,''���FULDGD�HP�������H�GHVGH�
HQWmR��YHP�VH�GHGLFDQGR�j�SURGXomR�GH�FRQKHFLPHQWR��SXEOLFDo}HV�H�GLYXOJDo}HV�DWUDYpV�
GH� PDQXDLV�� HP� XP� SHUFXUVR� GH� DWXDOL]Do}HV� H� FODVVLÀFDo}HV�� DOpP� GRV� DYDQoRV� GDV�
terminologias.

1HVVH�FRQWH[WR��D�SDUWLU�GH�������R�PDQXDO�GLYXOJDGR�SHOD�$VVRFLDomR�$PHULFDQD�
GH�5HWDUGR�0HQWDO� �$$05���DQWLJD�QRPHQFODWXUD�SDUD�D�$$,''�� Mi� FRQWLQKD�XP�PRGHOR�
multidimensional para explicar a GHÀFLrQFLD�PHQWDO�TXH�HQYROYLD�GLPHQV}HV�VREUH�DVSHFWRV�
RX� IDWRUHV�GD�YLGD�GD�SHVVRD��VHX� IXQFLRQDPHQWR� ItVLFR�H�VRFLDO��DVVLP�FRPR�RV�DSRLRV�
RX� UHFXUVRV� DOLQKDGRV� jV� GLPHQV}HV� GR� PRGHOR� WHyULFR� H� FRP� D� IXQomR� HVVHQFLDO� GH�
propiciarem estímulos ao desenvolvimento e aprendizagem da pessoa com GHÀFLrQFLD�
LQWHOHFWXDO��DR�ORQJR�GD�YLGD��

$� VXD� SULPHLUD� GHÀQLomR� GH� GHÀFLrQFLD� PHQWDO� IRL� SXEOLFDGD� HP� ������ H� PDLV�
UHFHQWHPHQWH��DWXDOL]DGD�SDUD�D�GHÀFLrQFLD� LQWHOHFWXDO�H�GR�GHVHQYROYLPHQWR��$VVLP��
HP�VXD�DWXDO�GHÀQLomR�VREUH�D�GHÀFLrQFLD�GL]��´$�GHÀFLrQFLD�LQWHOHFWXDO�p�XPD�GHÀFLrQFLD�
FDUDFWHUL]DGD�SRU�OLPLWDo}HV�VLJQLÀFDWLYDV�QR�IXQFLRQDPHQWR�LQWHOHFWXDO�H�QR�FRPSRUWDPHQWR�
DGDSWDWLYR��TXH�DEUDQJH�PXLWDV�KDELOLGDGHV�VRFLDLV�H�SUiWLFDV�FRWLGLDQDV��(VVD�GHÀFLrQFLD�
VH�RULJLQD�DQWHV�GRV����DQRV�µ��$$,''��������
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6HJXQGR� R� PRGHOR� GD� $$,''�� ´H[LVWHP� HYLGrQFLDV� FODUDV� TXH� R� IXQFLRQDPHQWR�
KXPDQR�p�IDFLOLWDGR�SHOD�FRQJUXrQFLD�HQWUH�LQGLYtGXRV�H�VHXV�DPELHQWHVµ��R�TXH�QRV�OHYD�
D�SHUFHEHU�TXH�WRGR�HVVH�DUFDERXoR�WHyULFR�DOLQKD�VH�j�WHRULD�VyFLR�KLVWyULFD�GH�9LJRWVNL�

3DUD�HOH�� D� DSUHQGL]DJHP�GD� FULDQoD� FRP�GHÀFLrQFLD� UHODFLRQD�VH�j� IRUPD�FRPR�
R�PHLR�VRFLDO�RIHUHFH�RV�HVWtPXORV��SHUPLWLQGR�VHX�GHVHQYROYLPHQWR�H�GLQDPL]DQGR�VXD�
DSUHQGL]DJHP��PHGLDGD�SRU�LQVWUXPHQWRV�H�VLJQRV�

2 |  OS ESTUDOS DE VIGOTSKI (1896 – 1934)
&RP� IRUPDomR�HP�SVLFDQiOLVH��9LJRWVNL� IRL� FRODERUDGRU�GR� ,QVWLWXWR�GH�3VLFRORJLD�

([SHULPHQWDO�GH�0RVFRX��VHQGR�XP�GRV�IXQGDGRUHV�GD�3VLFRORJLD�(GXFDFLRQDO�GD�8QLmR�
6RYLpWLFD��&RPR�SURIHVVRU�H�SHVTXLVDGRU��WUDEDOKRX�QDV�iUHDV�GD�3VLFRORJLD��3HGDJRJLD��
)LORVRÀD��/LWHUDWXUD��GHÀFLrQFLD�ItVLFD�H�PHQWDO��GHQWUH�RXWUDV��

2�SULPHLUR�SVLFyORJR�D�SURSRU�H�HQIDWL]DU�XP�PRGHOR�VyFLR�KLVWyULFR�H�R�SDSHO�GD�
OLQJXDJHP�QR�GHVHQYROYLPHQWR�KXPDQR��IRL�9LJRWVNL�

Estudou o funcionamento das funções psíquicas superiores objetivando compreender 
R�GHVHQYROYLPHQWR�SVLFROyJLFR�GD�FULDQoD��VHQGR�R�SULPHLUR�SVLFyORJR�D�SURSRU�XP�PRGHOR�
VyFLR�KLVWyULFR�H�R�SDSHO�GD�OLQJXDJHP�QR�VHX�GHVHQYROYLPHQWR�

Sua obra ressalta o papel da escola no desenvolvimento mental das crianças e 
p� XPD� GDV�PDLV� HVWXGDGDV� SHOD� SHGDJRJLD� FRQWHPSRUkQHD�� VHQGR� VXD� TXHVWmR� FHQWUDO�
a aquisição de conhecimentos pela interação do sujeito com o meio. Segundo Vigotski 
�������� ´D�FXOWXUD� WRUQD�VH�SDUWH�GD�QDWXUH]D�GH�FDGD�SHVVRD�SHOD�VXD� LQWHUDomR�FRP�R�
PHLR��D�SDUWLU�GH�UHODo}HV�LQWUD�H�LQWHUSHVVRDLVµ��H�REWpP�FRQKHFLPHQWRV�SRU�PHLR�GH�XP�
processo que ele denominou de mediação.

&RQVHJXLX� H[SOLFDU� D� WUDQVIRUPDomR� GRV� SURFHVVRV� SVLFROyJLFRV� HOHPHQWDUHV� HP�
SURFHVVRV�FRPSOH[RV�GHQWUR�GD�KLVWyULD��DR� LQVLVWLU�TXH�DV� IXQo}HV�SVLFROyJLFDV�VmR�XP�
SURGXWR� GD� DWLYLGDGH� FHUHEUDO�� 3UHWHQGLD� XPD� DERUGDJHP� TXH� EXVFDVVH� D� VtQWHVH� GR�
KRPHP�FRPR�VHU�ELROyJLFR��KLVWyULFR�H�VRFLDO�

(P� VXD� DERUGDJHP� VyFLR�LQWHUDFLRQLVWD� EXVFDYD� FDUDFWHUL]DU� RV� DVSHFWRV�
WLSLFDPHQWH�KXPDQRV�GR�FRPSRUWDPHQWR�H�´HODERUDU�KLSyWHVHV�GH�FRPR�DV�FDUDFWHUtVWLFDV�
KXPDQDV�VH�IRUPDP�DR�ORQJR�GD�KLVWyULD�GR�LQGLYtGXRµ��9LJRWVNL��������

3DVVRX�D�VHU�FRQKHFLGR�QR�%UDVLO��D�SDUWLU�GD�SXEOLFDomR�GH�VXD�REUD�´$�IRUPDomR�
VRFLDO�GD�PHQWHµ��VHQGR�WDPEpP�D�SULPHLUD�SXEOLFDomR�HP�OtQJXD�SRUWXJXHVD�HP������

3 |  FUNDAMENTAÇÃO TEÓRICA
$V�PDLRUHV�FRQWULEXLo}HV�GH�9LJRWVNL�HVWmR�QDV�UHÁH[}HV�VREUH�R�GHVHQYROYLPHQWR�

LQIDQWLO�H�VXD�UHODomR�FRP�D�DSUHQGL]DJHP�HP�PHLR�VRFLDO��DVVLP�FRPR�R�GHVHQYROYLPHQWR�
GR�SHQVDPHQWR�H�GD�OLQJXDJHP��2X�VHMD��SDUD�9LJRWVNL��QmR�p�VXÀFLHQWH�WHU�WRGR�R�DSDUDWR�
ELROyJLFR�GD�HVSpFLH�SDUD�UHDOL]DU�XPD�WDUHID�VH�R�LQGLYtGXR�QmR�SDUWLFLSD�GH�DPELHQWHV�H�
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SUiWLFDV�HVSHFtÀFDV�TXH�SURSLFLHP�HVWD�DSUHQGL]DJHP��1mR�SRGHPRV�SHQVDU�TXH�D�FULDQoD�
YDL�VH�GHVHQYROYHU�FRP�R�WHPSR��SRLV�HVWD�QmR�WHP��SRU�VL�Vy��LQVWUXPHQWRV�SDUD�SHUFRUUHU�
VR]LQKD�R�FDPLQKR�GR�GHVHQYROYLPHQWR��TXH�GHSHQGHUi�GDV�VXDV�DSUHQGL]DJHQV�PHGLDQWH�
DV�H[SHULrQFLDV�D�TXH�IRL�H[SRVWD�

6HJXQGR�*LOOL� ��������RV� WUrV�SULQFtSLRV� IXQGDPHQWDLV�QRV�TXDLV�9LJRWVNL�VXVWHQWD�
a teoria dos processos mentais superiores seriam: o papel da mediação nas relações 
HQWUH� R� LQGLYtGXR� H� VHX� DPELHQWH� �PHGLDGR� SHOD� IHUUDPHQWDV��� QDV� DWLYLGDGHV� SVtTXLFDV�
intraindividuais (mediada pelos signos) e na passagem entre o inter e o intrapsíquico nas 
situações de comunicação social.

Os processos mentais elementares seriam resultantes do capital genético da 
HVSpFLH�� GD� PDWXUDomR� ELROyJLFD� H� GDV� H[SHULrQFLDV� FRP� R� DPELHQWH� ItVLFR�� VHQGR� DV�
IXQo}HV�SVLFROyJLFDV�VXSHULRUHV��FRQVWUXtGDV�DR�ORQJR�GD�KLVWyULD�VRFLDO�GR�KRPHP��QD�VXD�
UHODomR�FRP�R�PXQGR��PHGLDGD�SHORV�LQVWUXPHQWRV�H�VtPERORV�GHVHQYROYLGRV�FXOWXUDOPHQWH��
fazendo com que o homem se distinga dos outros animais nas suas formas de agir no e 
FRP�R�PXQGR��FRPR�UHVVDOWD�2OLYHLUD��������

$� FULDomR� GR� FRQFHLWR� GH� =RQD� GH�'HVHQYROYLPHQWR�3UR[LPDO� �='3�� IRL� XPD� GDV�
PDLRUHV�FRQWULEXLo}HV�GH�9LJRWVNL�SDUD�D�3VLFRORJLD�H�D�(GXFDomR��H�D�IRUPD�RULJLQDO�GH�
compreensão da relação desenvolvimento/aprendizagem.

6XD� KLSyWHVH� SDUD� R� FRQFHLWR� GH� ='3� p� GH� TXH� ´2� SURFHVVR� GH� DSUHQGL]DJHP�
GHYH�VHU�ROKDGR�SRU�XPD�yWLFD�SURVSHFWLYD��RX�VHMD��QmR�VH�GHYH�IRFDOL]DU�R�TXH�D�FULDQoD�
DSUHQGHX��PDV�VLP�R�TXH�HOD�HVWi�DSUHQGHQGRµ���9LJRWVNL��������

$�PDLV�DQWLJD�PHQomR�GRFXPHQWDGD�GD�='3�SRGH�VHU�HQFRQWUDGD�QXPD�FRQIHUrQFLD�
HP�0RVFRX��QR�,QVWLWXWR�(SVKWHLQ�GH�'HIHFWRORJLD�([SHULPHQWDO�HP����GH�PDUoR�GH������H�
R�WtWXOR�GD�YHUVmR�SXEOLFDGD�D�SDUWLU�GD�DSUHVHQWDomR�RUDO�²�´6REUH�D�DQiOLVH�SHGROyJLFD�GR�
SURFHVVR�SHGDJyJLFRµ��9LJRWVNL�����������D��

*OWFTUJHBÎÜFT�MFWBSBN�PT�QFEPMPHJTUBT�Ë�JEÏJB�EF�RVF�TF�EFWF�EFUFSNJOBS�QFMP�
NFOPT�VN�EVQMP�OÓWFM�EF�EFTFOWPMWJNFOUP�JOGBOUJM
�B�TBCFS��QSJNFJSP
�P�OÓWFM�
EF�EFTFOWPMWJNFOUP� SFBM�EB�DSJBOÎB
� J�F�
�BRVFMF�RVF� KÈ�FTUÈ�NBEVSP�OP�EJB�
QSFTFOUF��F�FN�TFHVOEP�MVHBS
�B�[POB�EP�TFV�EFTFOWPMWJNFOUP�NBJT�QSØYJNP
�
J�F�
�BRVFMFT�QSPDFTTPT�OP�EFTFOWPMWJNFOUP�QPTUFSJPS�EFTUBT�NFTNBT�GVOÎÜFT�
RVF
�DPNP�OÍP�FTUÍP�NBEVSBT�IPKF
�BJOEB�FTUÍP�B�DBNJOIP�OFTUF�NPNFOUP
�
FTUÍP�BHPSB�CSPUBOEP�F�KÈ�BNBOIÍ�TFSÍP�GSVUP��KÈ�BNBOIÍ�USBOTGFSJS�TF�ÍP�BP�
OÓWFM�EF�EFTFOWPMWJNFOUP�SFBM�	7*(054,*
����������B
�Q�����
�

Um fator em comum que é destacado por Vigotski é a imitação. Em razão da 
LPLWDomR�� FDSDFLGDGH� TXH� FRQVWLWXL� R� SULQFLSDO� PHFDQLVPR� GR� GHVHQYROYLPHQWR�� FULD�VH�
D� =RQD� GH� 'HVHQYROYLPHQWR� 3UR[LPDO�� TXDQGR� D� FULDQoD� LPLWD� DOJXpP�� HOD� HVWi� DJLQGR�
GH�IRUPD�VXSHULRU�jV�VXDV�FRQGLo}HV�UHDLV�GH�DWXDomR��IDWR�TXH�UHPHWH�LPHGLDWDPHQWH�j�
QRomR�GH�='3��

1'R�RULJLQDO��9DOVLQHU��-��	�9DQ�GHU�9HHU��5��7KH�HQFRGLQJ�RI�GLVWDQFH��WKH�FRQFHSW�RI�WKH��]RQH�RI�SUR[LPDO�GHYHORSPHQW��
and its interpretations. To appear in Rodney R. Coking and K. Ann Renninger (Eds.). The Development and meaning of 
3V\FKRORJLFDO�'LVWDQFH��+LOOVGDOH��1��-��(UOEDXP������
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É justamente nesta zona de desenvolvimento proximal que a aprendizagem vai 
RFRUUHU�H�D�IXQomR�GR�SURIHVVRU��SRU�H[HPSOR��VHULD�HQWmR��D�GH�IDYRUHFHU�HVWD�DSUHQGL]DJHP��
servindo de mediador entre a criança e o mundo. 

1R�JUiÀFR�GD�ÀJXUD����DEDL[R��SHUFHEHPRV�D�GHPRQVWUDomR�GH�TXH�D�='3�SRGH�VHU�
FRPSDUDGD�FRP�$QGDLPHV��FRPR�DOLFHUFHV�GH�XPD�FRQVWUXomR�

Figura 1:�=3'�DQG�VFDIIROGLQJ

Fonte��='3�H�6FDIIROGLQJ�GH�6WHYH�:KHOOHU��8QLYHUVLW\�RI�3K\PRXWK��������$F*YD*QJ�WKH�=3'��0XWXDO�
6FDIIROGLQJ�LQ�/��3HHU�5HYLVLRQ���K�SV���GRL�RUJ������������������������

3RUWDQWR��QD�SHUVSHFWLYD�GH�9LJRWVNL��H[HUFHU�D�IXQomR�GH�SURIHVVRU��FRQVLGHUDQGR�
XPD�='3��LPSOLFD�DVVLVWLU�R�DOXQR�SURSRUFLRQDQGR�OKH�DSRLR�H�UHFXUVRV��GH�PRGR�TXH�HOH�
seja capaz de atingir um nível de conhecimento mais elevado do que lhe seria possível 
sem ajuda. 

3RGHPRV�GHVWDFDU�TXH�R�SURFHVVR�GH�PHGLDomR��DWUDYpV�GH�UHFXUVRV�H�LQVWUXPHQWRV�
GH� DSRLR�� WUDUi� PXLWRV� EHQHItFLRV� SDUD� R� GHVHQYROYLPHQWR� GR� DOXQR� FRP� GHÀFLrQFLD�
LQWHOHFWXDO��DVVLP�FRPR�SDUD�WRGRV�RV�DOXQRV�GH�IRUPD�JHUDO��

4 |  RESULTADOS ALCANÇADOS
$�SDUWLU�GRV�HVWXGRV�VREUH�D�WHRULD�GH�9LJRWVNL��p�SRVVtYHO�SHUFHEHU�R�TXDQWR�R�FRQFHLWR�

GH�='3�IRUQHFH�DRV�HGXFDGRUHV�XPD�IHUUDPHQWD�DWUDYpV�GD�TXDO�SRGH�VHU�FRPSUHHQGLGR�R�
FXUVR�LQWHUQR�GR�GHVHQYROYLPHQWR�GD�FULDQoD��H�TXH�R�XVR�GHVVH�PpWRGR�SRGH�SRVVLELOLWDU�
D� SHUFHSomR�GRV�SURFHVVRV�GH�PDWXUDomR�TXH� Mi� HVWmR� FRPSOHWRV�� DOpP�GRV�TXH�HVWmR�
HP� HVWDGR� GH� IRUPDomR��2X� VHMD�� D� ='3� SHUPLWH� GHOLQHDU� R� IXWXUR� LPHGLDWR� GD� FULDQoD�
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H� R� VHX� HVWDGR� GLQkPLFR� GH� GHVHQYROYLPHQWR� �9LJRWVNL�� ������� $OpP� GD� FRPSUHHQVmR�
GHVVHV� SURFHVVRV�� R� HGXFDGRU� SRGHUi� SHUFHEHU� R� DOXQR� FRP� GHÀFLrQFLD� LQWHOHFWXDO� HP�
WRGDV�DV�VXDV�VLQJXODULGDGHV�H�SRWHQFLDOLGDGHV��R�TXH� WUDUi�EHQHItFLRV�FRQVLGHUiYHLV�DR�
seu desenvolvimento. 

&RPR�XP�GRV� SUHFXUVRUHV� GRV� HVWXGRV� GD� GHIHFWRORJLD�� QR� LQtFLR� GR�6pFXOR�;;��
referindo-se às crianças com algum tipo de GHÀFLrQFLD�� IRVVH� ItVLFD�� RX� LQWHOHFWXDO�� VXD�
observação se baseava no trabalho das potencialidades das FULDQoDV��QR�VHQWLGR�GH�PRGLÀFDU�
a forma de compreensão da GHÀFLrQFLD� WRUQDQGR�DV� OLYUHV� GD� WHQGrQFLD� ELRORJL]DQWH�
H� OLPLWDGRUD�� 3DUD� HOH�� D� DSUHQGL]DJHP� GD� FULDQoD� FRP� GHÀFLrQFLD� HVWi� UHODFLRQDGD� j�
IRUPD� FRPR� R�PHLR� VRFLDO� RIHUHFH� RV� HVWtPXORV� SHUPLWLQGR� VHX�PDLRU� GHVHQYROYLPHQWR��
GLQDPL]DQGR�VXD�DSUHQGL]DJHP��PHGLDGR�SRU�LQVWUXPHQWRV�H�VLJQRV��2�TXH�YHP�D�UHVVDOWDU�
D�JrQHVH�VRFLDO�GD�FRQVFLrQFLD�KXPDQD��GHIHQGLGD�SRU�9LJRWVNL�

0�FOSBJ[BNFOUP�EF�VNB�DSJBOÎB�OPSNBM�QBSB�B�DJWJMJ[BÎÍP� SFQSFTFOUB
�QBSB�
P�DPNVN
�VNB�MJHBÎÍP�ÞOJDB�DPN�PT�QSPDFTTPT�EF�TVB�NBUVSBÎÍP�PSHÉOJDB��
"NCPT� PT� QMBOPT� EP� EFTFOWPMWJNFOUP
� P� OBUVSBM� F� P� DVMUVSBM
� DPJODJEFN� F�
TF� GVOEFN�VN�DPN�P�PVUSP��"NCBT�BT� TÏSJFT�EF�NPEJmDBÎÜFT�DPOWFSHFN
�
TF� JOUFSQFOFUSBN�NVUVBNFOUF� F� DPOTUJUVFN
� FN� FTTÐODJB
� VNB� TFSJB� ÞOJDB�
QBSB� B� GPSNBÎÍP� TPDJPCJPMØHJDB� EB� QFSTPOBMJEBEF�� "� NFEJEB� FN� RVF� P�
EFTFOWPMWJNFOUP�PSHÉOJDP�TF�SFBMJ[B�FN�VN�NFJP�DVMUVSBM
�WBJ�TF�USBOTGPSNBOEP�
FN�VN�QSPDFTTP�CJPMØHJDP�IJTUPSJDBNFOUF�DPOEJDJPOBEP��0�EFTFOWPMWJNFOUP�
EB�MJOHVBHFN�EF�VNB�DSJBOÎB�QPEF�TFS�VN�CPN�FYFNQMP�EB�GVTÍP�EPT�EPJT�
QMBOPT�EF�EFTFOWPMWJNFOUP��P�OBUVSBM�F�P�DVMUVSBM��	7*(054,*
�����
�Q����


As concepções de Vigotski e suas implicações na educação tem sido focadas como 
XPD�RQGD�GH� LQWHUHVVH� FRQWHPSRUkQHR�VREUH� VHXV�SRQWRV�GH� YLVWD�� QRWDGDPHQWH� VREUH�
D�QRomR�GD�=RQD�GH�'HVHQYROYLPHQWR�3UR[LPDO��:HUWVFK������DSXG�)LQR��������S�����$V�
WUrV�LPSOLFDo}HV�FLWDGDV�SRU�9LJRWVNL��´janelas de aprendizagemµ��´o tutor como agente 
metacognitivoµ�� H� ´a importância dos pares como mediadores da aprendizagemµ��
trouxeram grandes avanços e destacam que a escola tem um papel essencial na 
FRQVWUXomR�GR� VHU� SVLFROyJLFR�GRV� LQGLYtGXRV�� VHQGR�TXH�p�SUHFLVR� FRQKHFHU� R� QtYHO� GH�
GHVHQYROYLPHQWR�GRV�DOXQRV��SUHVHUYDU�VXD�LQGLYLGXDOLGDGH�FRPR�VHU�HP�WUDQVIRUPDomR�H�
DFLPD�GH�WXGR�SURSLFLDU�VXD�HYROXomR��LQGHSHQGHQWH�GH�TXDOTXHU�LPSHGLPHQWR�GHÀFLrQFLD�
que este aluno apresente.

1HVVH� FRQWH[WR�� R� TXH� SRGHPRV� YHULÀFDU� FRPR� UHVXOWDGRV� SRVLWLYRV� QD� SUiWLFD�
educativa e desenvolvimento dos alunos com GHÀFLrQFLD� LQWHOHFWXDO�� p� TXH� D� SDUWLU� GRV�
FRQFHLWRV� GH� 9LJRWVNL�� D� DEUDQJrQFLD� GRV� HVWXGRV� VREUH� D� =RQD� GH� 'HVHQYROYLPHQWR�
3UR[LPDO��DSOLFDGRV�DRV�UHFXUVRV��FRPR�XP�GRV�H[HPSORV��R�3ODQR�(GXFDFLRQDO�,QGLYLGXDO�
�3(,��� DV� SRVVLELOLGDGHV� GH� DYDQoR� GH� KDELOLGDGHV� H� IXQFLRQDOLGDGHV� GRV� DOXQRV� VH�
expandem e propiciam seu pleno desenvolvimento.
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5 |  CONCLUSÃO
7HPRV� SRUWDQWR� XPD� LQWHUDomR� HQWUH� GHVHQYROYLPHQWR� H� DSUHQGL]DJHP�� TXH�

segundo a teoria de Vigotski se dá da seguinte�PDQHLUD�� HP�XP�FRQWH[WR� FXOWXUDO�� FRP�
DSDUDWR� ELROyJLFR� EiVLFR�� H� TXH� R� LQGLYtGXR� VH� GHVHQYROYH�PRYLGR� SRU�PHFDQLVPRV� GH�
aprendizagem provocados por mediadores.

8PD�GH�VXDV�SULQFLSDLV�SHVTXLVDV��FRPR�R�FRQFHLWR�GH�=RQD�GH�'HVHQYROYLPHQWR�
3UR[LPDO��='3���EDVWDQWH�HVWXGDGD�KRMH�QRV�PHLRV�DFDGrPLFRV�H�VHX�LPSDFWR�QR�ensino-
aprendizagem do aluno com GHÀFLrQFLD�� DWUDYpV� GR� SURFHVVR� GD�PHGLDomR�� SHUFHEH�VH�
TXH�QmR�p�DPSODPHQWH�XWLOL]DGD�QD�SUiWLFD�GLiULD�GD�HVFROD��RX�Ki�IDOWD�GH�DSURIXQGDPHQWR�
WHyULFR�QRV�LQVWUXPHQWRV�H�RX�UHFXUVRV�XWLOL]DGRV��

É importante considerar que somente na década de 90 é que os conceitos de Vigotski 
passaram a ser conhecidos e estudados pela área de HGXFDomR��DVVLP�FRPR�QD�SVLFRORJLD��

Destacamos ainda que a partir do paradigma da (GXFDomR�,QFOXVLYD��DWUDYpV�GDV�OHLV�
H�GHFUHWRV�HVWDEHOHFLGRV�FRPR��D�´3ROtWLFD�1DFLRQDO�GH�(GXFDomR�(VSHFLDO�QD�SHUVSHFWLYD�
da (GXFDomR�,QFOXVLYDµ�HP�VHX�LWHP�,�GD�,QWURGXomR��TXH�GL]�

0�NPWJNFOUP�NVOEJBM�QFMB�FEVDBÎÍP�JODMVTJWB�Ï�VNB�BÎÍP�QPMÓUJDB
�DVMUVSBM
�
TPDJBM� F� QFEBHØHJDB
� EFTFODBEFBEB� FN� EFGFTB� EP� EJSFJUP� EF� UPEPT� PT�
BMVOPT�EF�FTUBSFN� KVOUPT
�BQSFOEFOEP�F�QBSUJDJQBOEP
�TFN�OFOIVN�UJQP�EF�
EJTDSJNJOBÎÍP�� "� FEVDBÎÍP� JODMVTJWB� DPOTUJUVJ� VN� QBSBEJHNB� FEVDBDJPOBM�
GVOEBNFOUBEP�OB�DPODFQÎÍP�EF�EJSFJUPT�IVNBOPT
�RVF�DPOKVHB�JHVBMEBEF�F�
EJGFSFOÎB�DPNP�WBMPSFT� JOEJTTPDJÈWFJT
�F�RVF�BWBOÎB�FN�SFMBÎÍP�Ë� JEFJB�EF�
FRVJEBEF�GPSNBM�BP�DPOUFYUVBMJ[BS�BT�DJSDVOTUÉODJBT�IJTUØSJDBT�EB�QSPEVÎÍP�
EB�FYDMVTÍP�EFOUSP�F�GPSB�EB�FTDPMB��	#3"4*-
�.&$�4&&41
�����


$OpP�GH�GHPDLV� OHJLVODo}HV�� FRPR�D�/'%(1� ��������H�PDLV� UHFHQWHPHQWH��D�/HL�
Brasileira de ,QFOXVmR��/%,���������À]HUDP�FRP�TXH�DV�HVFRODV�UHJXODUHV�LQLFLDVVHP�XPD�
EXVFD�SRU�PpWRGRV�H�FRQFHLWRV�TXH�DEUDQJHVVHP�R�DWHQGLPHQWR�GRV�DOXQRV��S~EOLFR�GD�
Educação Especial. 

2�TXH�HVSHUDPRV�FRP�HVWH�HVWXGR�GH�QDWXUH]D�ELEOLRJUiÀFD��H[SORUDWyULD��p�WUD]HU�j�
WRQD�FRQFHLWRV�UHOHYDQWHV��FRP�EDVH�QR�SHQVDPHQWR�GH�9LJRWVNL��HVSHFLDOPHQWH�QR�FDPSR�
educacional e no atendimento ao aluno com GHÀFLrQFLD�LQWHOHFWXDO�

´$� YLGD� GHYHULD� VHU� FRPSUHHQGLGD� HP� VHX� PRYLPHQWR� HWHUQR�� GHVFREULU� DV�
SRVVLELOLGDGHV��ROKDU�GLDOHWLFDPHQWH�SDUD�RV� IHQ{PHQRV�KXPDQRV��QD� WHRULD�GD�HVWUXWXUD�
GD� SHUVRQDOLGDGH� H� GR� FDUiWHU�� D� QRYD� FRPSUHHQVmR� LQWURGX]� D� SHUVSHFWLYD� GH� IXWXUR���
�9LJRWVNL�FLWDGR�SRU�3DGLOKD��������S�������
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